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Introduction

For many families, school becomes one of the most exhausting subjects in the house.

The grades drop.

The parent asks what is going on.

The teenager says everything is fine.

The parent checks the grades again.

There are missing assignments.

The parent lectures.

The teenager explains that the teacher has not graded something yet.

The parent tells them to do their homework.

The teenager says there is no homework.

The parent asks how there can be no homework when the grade is a D.

An argument follows.

A few days later, everyone does it again.

Eventually, school is no longer just a school problem.

It becomes a relationship problem.

Parents become investigators. Teenagers become defense attorneys. Every conversation becomes another

attempt to discover what is really going on, get a promise, extract an explanation, or convince the child to

care.

And very little changes.

This workbook offers a different approach.

The objective is not to force a child to care about grades as much as the parent does.

The objective is to create a simple system in which:

The system should do more of the work so the parent can do less.

school responsibilities belong increasingly to the child;

expectations are clear;

privileges follow responsibility;

parents stop nagging, lecturing, and investigating;

effort receives more attention than failure;

the child retains meaningful choice;

and the relationship is no longer dominated by school.
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P A R T  O N E

Stop Feeding the Homework War
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C H A P T E R  O N E

Parents Talk Too Much About School

When parents become worried about school, they usually respond by talking more.

They remind.

They question.

They lecture.

They check.

They confront.

They ask why.

They explain why school matters.

They tell stories about adulthood.

They warn about the future.

They ask whether homework is done.

Then they ask again.

Usually, none of this information is new.

The teenager already knows the parent wants better grades.

The teenager already knows missing assignments are a problem.

The teenager already knows the parent thinks school matters.

Repeating the message does not necessarily strengthen it.

Sometimes it simply teaches the child to stop listening.

Talk Less. Do More.

If you have explained the issue clearly, continuing to explain it is probably not the answer.

A useful parenting system should not require the parent to win an argument every evening.

The goal is to replace repeated conversations with a predictable structure.

Instead of:

“How many times do I have to tell you to get your homework done?”

The parent creates a system in which homework and privileges already have a known relationship.

Instead of:

“Are you telling me you seriously have no homework?”
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The parent no longer needs to determine whether the statement is true.

Instead of:

“Your grades are terrible. What is going on?”

The parent reviews the situation at an established time and then returns to ordinary life.

The parent stops chasing.

The system remains.

EXERCISE:  THE SCHOOL CONVERSATION AUDIT

During the last seven days, approximately how many times have you:

Asked about homework?

Checked grades?

Mentioned missing assignments?

Lectured about school?

Asked why a grade was low?

Argued about school?

Reminded your child to work?

Asked whether your child was telling the truth about an assignment?

Now answer:

What percentage of my conversations with my child currently involve school?

Has all of this talking produced meaningful improvement?

What has it done to our relationship?
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C H A P T E R  T W O

Your Child Is More Than Their Grades

School matters.

Grades can matter.

Learning matters.

Responsibility matters.

But school should not consume the relationship between a parent and child.

Some parents slowly fall into a pattern in which nearly every interaction becomes about performance.

How was school?

Did you turn that in?

Why is this missing?

Did you study?

What did your teacher say?

Why is that grade lower?

What assignments do you have tonight?

Eventually, the child begins avoiding the parent because approaching the parent means entering another

school conversation.

That is a terrible trade.

A parent should know their child as something more than a student.

Talk about music.

Talk about friends.

Talk about games.

Talk about sports.

Talk about movies.

Talk about something ridiculous you saw.

Go somewhere.

Eat something.

Watch something together.

Laugh.

Be interested in the actual person.

If you genuinely cannot think of anything to discuss with your child besides school, that is a parenting

problem worth addressing.
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Give School a Smaller Place in the House

Unless something requires immediate attention, establish a regular time to discuss grades.

For many families, once a week is enough.

Review what is happening.

Make any necessary adjustments.

Then leave it alone.

If your child wants to talk about school, that is different. Listen.

But the parent should stop turning every ordinary interaction into an academic status meeting.

The relationship is more important than tonight’s missing worksheet.
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P A R T  T W O

The Homework Plan
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C H A P T E R  T H R E E

Work Before Privilege

The basic plan is simple.

When school performance falls below the agreed standard, the child completes a set amount of academic

time each day before recreational privileges become available.

For many families, this will be:

30 to 60 minutes per school day.

More serious academic problems may require more time, but more is not automatically better.

The objective is not punishment.

The objective is to create a reasonable relationship between responsibility and privilege.

THE RULE

When grades are below the agreed standard:

Schoolwork or academic time comes before recreational privileges.

That may include:

Once the academic time is finished, the privileges return.

Immediately.

No lingering punishment.

No lecture.

video games;

recreational phone use;

social media;

television;

time with friends;

recreational computer use;

or other meaningful privileges available in the home.
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No additional penalty because the parent is still irritated.

The child did what was required.

The day resets.
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C H A P T E R  F O U R

Every Day Is a New Day

This part of the plan matters enormously.

The consequence does not accumulate.

If the child refuses to complete the academic time on Tuesday, Tuesday has fewer privileges.

Wednesday starts over.

The child gets another opportunity.

This prevents the system from turning into a giant punishment pile.

There is no:

“You lost your games for the next two weeks.”

There is no:

“You’re grounded until your grades come up.”

There is no endlessly expanding sentence.

Instead:

Responsibility today earns privilege today.

That relationship is immediate and understandable.

The child has considerable control over the outcome.

If they complete the time, they regain access.

If they choose not to complete it, they do not.

That choice belongs to them.
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C H A P T E R  F I V E

Stop Telling Them When to Do It

One of the most important parts of this system is autonomy.

The child chooses when to complete the academic time.

If they come home and finish it immediately, great.

If they want to eat first, fine.

If they want to sit around for a while, fine.

If they wait until 8:00 p.m., they wait until 8:00 p.m.

The parent does not repeatedly say:

“Why don’t you just get it done?”

“Go do your homework.”

“You would already be finished if you had started earlier.”

“I told you an hour ago.”

Those statements recreate the exact power struggle the system was designed to eliminate.

The parent’s job is not to control when the child works.

The parent’s job is to maintain the relationship between work and privilege.

The child controls the clock.

The Parent’s Response

If the child asks for a privilege before completing the time, the parent simply says:

“Sure. As soon as your school time is finished.”

Or:

“You can use it when your time is done.”

That is usually enough.

Do not add a speech.
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C H A P T E R  S I X

“But I Don’t Have Any Homework”

This is one of the most predictable problems in the homework battle.

The parent says it is time to work.

The child says:

“I don’t have any homework.”

Now the parent has two choices.

The first is to investigate.

“Are you sure?”

“What about math?”

“Show me your portal.”

“Then why do you have a D?”

“I know you have something missing.”

This creates another courtroom.

The second option is much simpler.

NO HOMEWORK? READ.

If there is no homework to complete, the child reads for the remainder of the academic time.

That’s it.

The parent no longer has to determine whether the child actually has homework.

If the child genuinely has nothing to do, reading is a perfectly acceptable academic activity.

If the child is claiming to have no homework in order to escape the time, the strategy no longer works.

Either way, the argument disappears.

Eventually many teenagers reach the obvious conclusion:

If I have to spend the time anyway, I may as well get my schoolwork

done.

This is exactly what the structure is designed to accomplish.
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The Homework Plan at a Glance

When grades fall below the family’s agreed standard:

Establish a reasonable amount of daily academic time.

Recreational privileges become available after that time is completed.

The child chooses when to complete the time.

The parent does not nag, remind repeatedly, or argue.

Homework is completed first.

If there is no homework, the remaining time is spent reading.

Once the time is finished, privileges return.

The system resets the next day.

Grades are reviewed at an established interval rather than discussed constantly.

When grades recover, the extra academic requirement is removed.

If grades fall again, the structure returns.

Effort and improvement receive active positive reinforcement throughout the process.

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 
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P A R T  T H R E E

The Part Parents Usually Get
Wrong
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C H A P T E R  S E V E N

Reinforce What You Want to Grow

Parents often say they want better school performance while giving almost all of their attention to poor

school performance.

The A receives:

“Good job.”

The F receives a forty-minute conversation.

The completed assignment barely gets noticed.

The missing assignment produces three arguments.

The child studies independently and nobody says much.

The child avoids studying and suddenly receives the parent’s undivided attention.

This is backward.

Attention is powerful.

Parents should actively notice the behavior they want repeated.

Not just grades.

Effort.

Follow-through.

Honesty.

Starting without being told.

Finishing the academic time.

Turning something in.

Recovering after a bad grade.

Asking a teacher for help.

Improving from an F to a D.

That last example matters.

Do not become so obsessed with the finish line that you refuse to acknowledge movement toward it.

Catch Them Doing It Right

Say things such as:

“I noticed you got started without anyone asking.”

“You brought that grade up. Nice work.”

SALT CITY COUNSELING www.saltcitycounseling.com 16



“I know that class has been rough. You’re sticking with it.”

“I appreciate you being straight with me about the missing assignment.”

“You’ve been much more consistent this week.”

“You handled that yourself.”

These statements do not need to become speeches either.

Notice it.

Say it.

Move on.

Rewards and Incentives

Reasonable incentives may also help.

A parent can reward:

A reward should communicate:

I see your effort.

It should not communicate:

I will only value you when you perform.

meaningful grade improvement;

sustained effort;

completing missing work;

a full week of consistent academic time;

independently solving a school problem;

improved attendance;

or demonstrating greater responsibility.
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C H A P T E R  E I G H T

When the Plan Comes Off

This system is not intended to become permanent.

It exists because the child is currently demonstrating that additional external structure is needed.

The plan should begin to loosen when the child demonstrates meaningful improvement and greater

responsibility.

Do not wait for perfect grades.

When  school  performance  improves  sufficiently  and  responsibility  begins  returning,  the  additional

structure should be reduced or removed.

Tell the child clearly:

“You’ve brought things back where they need to be. You don’t need the same level of extra school

time anymore. You’ve earned the opportunity to manage more of this independently again.”

Then let them.

Do not keep the system in place because the parent is afraid things might get worse again.

Give responsibility back.

If the grades fall again, the plan can return.

That is not failure.

It is calibration.

Greater responsibility earns greater autonomy.

When the child demonstrates the ability to manage school independently, the parent backs away.

When the child demonstrates that additional structure is needed, the parent temporarily provides it.

The eventual goal is not a teenager who performs because a parent controls access to a game console.

The eventual goal is a young adult who can manage responsibilities without the parent standing over them.
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C H A P T E R  N I N E

Improvement, Not Perfection

One of the easiest ways to ruin this plan is to make the standard too high.

Parents sometimes begin with a reasonable goal and then quietly move the finish line.

The child raises an F to a C. The parent says:

“That is better, but you could still do more.”

A missing-assignment problem improves dramatically. The parent says:

“You still have two missing.”

The child becomes more consistent. The parent says:

“I want to see straight A’s before we change anything.”

This is a mistake.

The purpose of the homework plan is not to create perfect grades.

The purpose is to create enough structure to help the child reestablish responsibility.

Once responsibility is improving, freedom should begin increasing.

Reward Responsibility With Freedom

This is one of the guiding principles of the entire plan:

Responsibility should earn freedom.

When a child demonstrates greater responsibility, the parent should respond by backing away.

That may mean:

Freedom should not be treated as something the parent hoards until the child reaches perfection.

reducing the amount of required academic time;

restoring certain privileges sooner;

decreasing monitoring;

reviewing grades less often;

allowing the child to manage more of the process independently;

or removing the plan altogether.
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Freedom is part of the reinforcement.

It tells the child:

I see that you are handling more, so I am giving you more room to

handle it.

That is how responsibility gradually becomes internal rather than externally enforced.

Do Not Wait for Perfect Grades

A parent should not require straight A’s unless there is a very specific and well-supported reason to do so.

For many children, that standard is unnecessary and unrealistic.

A child may be doing meaningful work, taking responsibility, improving steadily, and still earning a C in

a difficult class.

That is not failure.

The better questions are:

If the answers are yes, the parent should recognize that progress.

Perfection is a poor threshold for freedom.

Responsibility is a much better one.

Improvement Should Change the System

The plan should become lighter as the child becomes more responsible.

For example:

Is the child completing more work?

Are missing assignments decreasing?

Is the child showing more honesty?

Are they starting without being told?

Are they recovering after setbacks?

Are they asking for help when needed?

Are grades trending upward?

Is the child demonstrating more ownership?
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STAGE ONE

Grades are seriously poor and the child is doing little work.

STRUCTURE:  60 minutes of academic time before privileges.

STAGE TWO

Assignments are being completed and grades are improving.

STRUCTURE:  Reduce to 30 minutes.

STAGE THREE

The child is consistently managing school and maintaining acceptable grades.

STRUCTURE:  Remove the daily requirement.

STAGE FOUR

The child continues managing independently.

STRUCTURE:  Parent backs away and monitors only at the agreed interval.

If grades deteriorate again, the structure can return.

This is not punishment.

It is calibration.

Do Not Move the Goalposts

Parents should establish the standard before the plan begins.

Then they should stick to it.

If the agreement was:

“No failing grades,”

then the parent should not suddenly decide:

“Well, now I really want all B’s.”

If the agreement was:

“Bring the missing assignments under control,”

do not require perfect completion before acknowledging success.

Moving the goalposts teaches the child that improvement does not matter.

It also destroys the motivational power of the system.

Why work toward freedom if freedom never actually arrives?

The child needs to know that the parent means what they say.
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A Better Standard

The standard should be:

Good enough to demonstrate responsible management.

Not perfect.

Not impressive.

Not what the parent wishes they had done at that age.

Not what the neighbor’s child is doing.

Not what looks best on a transcript.

Responsible enough.

That is the threshold.

When  the  child  demonstrates  that  they  can  carry  more  responsibility,  the  parent  should  give  more

freedom.

That is how the transfer is supposed to work.

More responsibility → more freedom.

Less responsibility → more structure.

And as responsibility returns, the structure should loosen again.

The goal is not permanent control.

The goal is to make control increasingly unnecessary.

SALT CITY COUNSELING www.saltcitycounseling.com 22



P A R T  F O U R

Before You Use the Plan
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C H A P T E R  T E N

Make Sure You Are Solving the Right Problem

Poor grades do not always mean poor effort.

Before assuming that a child simply needs more structure, parents should stop and look at the larger

picture.

Ask:

A behavioral system cannot solve every problem.

If a child genuinely cannot do what is being expected, increasing consequences may simply create

additional failure.

The plan should therefore be used with judgment.

The question is not:

How do I make this child comply?

The better question is:

What is actually happening, what does this child need, and what response is most likely to help?

Has school performance changed suddenly?

Does my child appear unusually anxious, depressed, withdrawn, exhausted, or overwhelmed?

Is school refusal occurring?

Is there bullying or another safety concern?

Does my child understand the material?

Could there be a learning or attention difficulty?

Is the workload actually manageable?

Is sleep seriously impaired?

Has something major changed in the child’s life?

Is this primarily a motivation problem, or is the child struggling to function?
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P A R T  F I V E

Installing the Plan
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The Parent-Child Agreement

Complete this before beginning.

OUR CURRENT CONCERN

The school issue we are trying to improve is:

OUR STANDARD

We will consider school performance back on track when:

Avoid vague standards such as “do better.” Define something observable. Examples:

The standard should be demanding enough to reflect responsible management, but not so high that the

child must reach perfection before earning greater freedom.

DAILY ACADEMIC TIME

Until that standard is met, the daily academic time will be:

Minutes of academic time per school day

no failing grades;

all classes at C or above;

no more than two missing assignments;

teacher reports indicate consistent participation;

or another reasonable standard appropriate to the child.

SALT CITY COUNSELING www.saltcitycounseling.com 26



ACADEMIC ACTIVITIES

During this time, the student may:

PRIVILEGES AVAILABLE AFTER COMPLETION

WHEN WILL WE REVIEW PROGRESS?

Day of the week

The parent agrees not to repeatedly discuss grades outside this review unless something requires immediate

attention or the child initiates the conversation.

HOW WILL GREATER RESPONSIBILITY EARN GREATER FREEDOM?

If meaningful improvement occurs, we may:

Possible examples include reducing academic time, decreasing monitoring, restoring more independence,

or removing the plan entirely.

complete current homework;

complete missing assignments;

study;

organize school materials;

prepare for tests;

contact teachers when appropriate;

work on longer-term assignments;

or read if no other academic work needs attention.
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PARENT COMMITMENT

For this plan to work, the parent must change too.

I agree to:

SIGNATURE DATE

stop repeated lectures about school;

stop interrogating my child about assignments;

stop trying to catch my child in dishonesty;

stop telling my child when to complete the academic time;

calmly maintain the connection between responsibility and privilege;

restore privileges when the daily requirement is complete;

reset the system each day;

actively notice effort and improvement;

talk with my child about things other than school;

review the results rather than reacting to every bad day;

reward greater responsibility with greater freedom;

avoid moving the goalposts once improvement begins;

remove or reduce the additional structure when it is no longer needed;

and change the plan if evidence shows that the problem requires a different response.
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One-Week Experiment: Say Less

For the next seven days, count how many times you feel the urge to:

Each time, ask:

Does something actually need to be said, or can the system handle this?

Record three examples.

EXAMPLE ONE

What I wanted to say:

What I said instead:

What happened:

remind;

lecture;

interrogate;

argue;

prove your child is making excuses;

tell them when to start;

or explain again why school matters.
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EXAMPLE TWO

What I wanted to say:

What I said instead:

What happened:

EXAMPLE THREE

What I wanted to say:

What I said instead:

What happened:
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Weekly Review

Review the system once each week.

What improved?

What stayed the same?

What effort did I notice?

What did I reinforce positively?

Did I nag, lecture, or investigate less?

Is school taking up less space in our relationship?

Does my child appear to be taking more responsibility?

Has my child earned more freedom?

Should the academic requirement remain the same, decrease, or come off?

Does the current amount of academic time appear reasonable?

Does anything suggest that the academic problem is actually part of a larger issue?

Continue, adjust, or remove the plan?
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F I N A L  P R I N C I P L E

The Goal Is Not Homework

The homework plan is a tool.

The purpose of the tool is not to produce a child who spends more time sitting at a desk.

It is not to produce perfect grades.

It is not to help the parent win.

The larger goal is to help a young person develop a healthier relationship with responsibility.

That means allowing choices.

Allowing consequences.

Recognizing effort.

Giving structure when structure is needed.

Backing away when it is not.

Rewarding responsibility with freedom.

And refusing to allow school to consume the entire parent-child relationship.

Your child may earn an A.

Your child may earn a C.

They may struggle in one subject and excel in another.

School performance is one source of information about how a child is functioning. It is not the complete

measure of the child.

The parent should care about something larger.

Those abilities will matter long after the final report card disappears.

Can this young person increasingly manage responsibilities?

Can they recover when they fall behind?

Can they ask for help?

Can they tell the truth when something has gone wrong?

Can they work before reward?

Can they tolerate frustration?

Can they learn from results?

Can they gradually govern themselves without someone standing over them?
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Talk less.

Build the structure.

Notice what is going right.

Reward responsibility with freedom.

Let responsibility belong where it belongs.

Then go enjoy your kid.

SALT CITY COUNSELING www.saltcitycounseling.com 33



P R I N TA B L E  S U M M A R Y
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